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| Introduction

¢ SLA research 1s commonly carried out
within a single category of four
proficiency skills (i.e., speaking, reading,
listening, & writing).

¢ It 1s not common to look at how
development in one proficiency skill
affects the concurrent development in
another three.



Reading and Writing as
Constructing Meaning

= Research 1in L2 reading and writing has
progressed independently.

s “Writing, because of its heuristic, generative,
and recursive nature, allows students to write
their way into reading and to discover that
reading shares much in common with writing,

that reading too 1s an act of composing.” (Zamel,
1992: 463).



i Writing Responses to Text

= Writing responses to the text promotes increased
involvement with text.

Instructional techniques:

a) Reading journals or logs: Lay, 1995; Mlynarcyzk,
1993; Spack, 1993

b) Open-ended comprehension questions:
Kasper, 1994, 1995

¢) Analyzing the 1ssues and themes in a text:
Chi, 195; Flower, 1979

d) Prediction: Kasper 1995




:| Research Questions

= RQI1: Do different types of writing responses (1.€.,
traditional and analytical writing) have facilitative

effects on reading proficiency of intermediate-
level JFL learners?

= RQ2: Does traditional or analytical writing
responses have differential effects on the
development of learners’ reading proficiency?



:| Methodology: Subjects

= 46 NS of English enrolled in a content-based

Japanese class “Readings on Japanese Culture”
(24 males, 22 females).

= Studied various topics on Japanese civilization and
current affairs: Education, history, foreign policy,
religion, business, pop-culture, & literature.

= Typical classroom activities: Lectures, reading
comprehension exercises, oral summary, debate,
and essays.



Procedure




:| Instructional Treatment

Traditional writing group:

Reading text (1200-1500 characters)
U
Providing an appropriate title and key words
Comprehension questions
Summarizing the content
Predictions



:| Instructional Treatment

Analytical writing group:
Reading text (1200-1500 characters)
J

Writing narrative writing (relating to their experiences)

Comparison/contrast principles presented in other sources

Expository compositions (analyze, interpret, and
synthesize information)



An Example of the Reading Text
(Japanese History)
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Summary:

Sample of Writing Responses: Traditional
i Writing Group
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Sample of Writing Responses: Analytical
i Writing Group
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Sample of Writing Responses: Analytical
i Writing Group
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i Reading Comprehension Test

= The texts were taken from newspapers and
magazine articles.

= The topics of the texts were about Japanese
cultures and current affairs.

= But they did not overlap with the topics
during the instructional sessions.

= Three articles, 25 questions/test
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Results: Means of the Reading
Comprehension Test

@ Analytical
] Traditional
H Control

Pretest Post | Post I
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Statistical Analyses

s Results of between-group comparisons:

Pretest A=T=C n.s.
Post 1 A>T* A>C* T>CH*
Post 2 A>T* A>C* T>C*

= Results of between-test comparisons:
Analytical Post 2 = Post 1 n.s. > Pretest™
Traditional  Post 2 = Post 1 n.s. > Pretest*
Control Post 2 = Post 1 n.s. = Pretest n.s.

A= Analytical; T= Traditional; C= Control
16



i Conclusion

= Analytical writing activities required students to
incorporate key ideas and relevant facts, to
integrate background knowledge, and to
reinterpret their experiences.

= Analytical writing activities helped learners to
develop and elaborate schemata that enhances
reading comprehension.

= Through analytical writing activities, students
become more involved in the text, and view the
text as a source of knowledge, as something truly
relevant to their lives.
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i Conclusion

= The traditional writing group did improve, but the
activities did not enhance comprehension as much
as the analytical writing activities.

= Writing activities requiring students to focus on
specific elements on an individual text are not
using writing to its best advantage. They may not
facilitate overall reading performance.
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i Pedagogical implications

= Instructors must design activities that will
encourage students to engage intellectually with
the text and to construct meaning.

= Traditional writing activities such as reading logs
and comprehension questions can be followed by
analytical writing activities.

= Instructors must redirect students’ priorities from
simply finding the main i1dea of a specific text to
discovering the global significance of the ideas
expressed in the text.
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