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Commonly used
Japanese language textbooks

. Model dialogs representing spoken mode of
discourse

AND

. Reading materials representing different genres of
written discourse

BUT

1 No systematic discussion of how different genres of
discourse tend to consist of different sets of
vocabulary items and grammatical structures

. Explanation of newly introduced grammatical
constructions developed primarily based on a series
of invented examples.
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Language instructors O
perspectives

. Easy for usage-based linguists to criticize existing
materials. But no proposal of a concrete, systematic,
alternative approach.

. Learners cannot be overloaded with abundant,
detailed information. -> When to introduce what



Classroom researchers O
perspectives

Materials suitable for explicit and purposeful
Instruction provided in the language classroom may
not be able to fully mirror the fluid and contingent
nature of real-life interaction.

The structure of classroom interaction may make it
rather challenging to replicate kinds of occasions
that second language learners experience outside of
the classroom.

There might be aspects of language that can be
only acquired through the engagement in the out-of-
classroom interactions.



So-called Opseudo-cleft O
construction in Japanese

(1) Iwasaki (2002:207)

[FETH M-o>TWW3B] D&
[ daredemo shitte-iru ] no wa
anyone know NML TOP

[ AR LD (& B ] WD LT
[ ningen wa itsuka wa shinu Jto yuu kotoda .
man TOP someday TOP die QT say NML COP

OWhateveryoneknows is the fact that peopleeventually die.O

Harada (2000: 439 [originally published in 1972]) asserts that
the predicate component in this construction MUST consist of
a noun phrase and a copula.
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Intermediate learners O
writing samples

(2) From an essayon the reasonsfor studying Japanese:
B4 IEAARBODI SR EHRITHIEADNDH DT L.
—BAREVDEAFEBDISALAFEBZEODIIELSTHHEL,

OThere are various reasons to continue Japanese language classes, but the biggest
one is that Japanese class and learning Japanese language is fun and interesfing.

(3) From a reflection paper on a chapter on advice for those who are attending a
home party:

CELDT, FOF ¥ T —D—BARVNEDIZHAEANEETRHICEDEE
(EMHY LeRo7=6 THREAEBFEAN] LD EICES,

OFor me, what is most important in that chapter is that when talking with

foreigners, if you continue talking about our countries, it become®foreigners versus
Japanes®©O0O

(4) From a summary of an essay written by &ikokushijo or a returnee:
—BEHLEDIE, IL TELREIC THEZOBAERE. G<W
~ 1] EEDN,

y OWhat she suffered most is that she was told by her new friendour Japanese
sounds so old-fashioned®O




-nO0 wa clauses In
talk-In-Interaction

6 face-to-face conversations and 4 interviews
videotaped for the CALPER Japanese project
<http://calper.la.psu.edu/japanese.php>.

-no wa topic clauses NOT FOLLOWED by a
corresponding comment component marked by

-koto da (nominalizer+copula)
— 27 cases In approximately 5 hours of data
— no vell formedOsentences as shown in (1)



(5) [Homestay30105] EEE:
((A graduateaesearclassistanis interviewingAoyama,a middle-aged 02
woman,who hashosteda numberof internationalstudents.)) ®
HW: E =1 IEAAD— B PIEDIL,
hh Z(FANSE(SLEAFFE:  hh o0 °
HDILWALEDEENTR?

OE but what | don® like mostis, when| take them in,
becauseof expectationsand excitementfor meetinga
new person,O

BHEE : [1E: L)

Bl [ TZ<ELWTYTIFE, .hhh
IRSEFMN NP TTRPo(EY.
Oltis really fun, but .hhh | don® like the time whenthey
go home,asyou might expectO

Q



(6) [Kokusaika 3645]

000
0000
((Threegraduatestudentsn thetwenties,Aya, Nori, andShin,are 444
talking abouttheir internationalexperiences.)) -4

7Y B oDIE, BAS,
TAURADPINLTWSEDENSLELT: -,
gESH: ;. (05 >HEADIMNMU TS AIVE<
ECA[ERUE] ECADBHDDR.

OWhatl thought was, like in the sameway in which Japan
hasbeenAmericanized, Korea, too (0.5) hasbeen
Japanized,there are things that | felt that way.

\'l
\l

[Hd . :



(7) [Kyoiku 3510]
((A graduateesearchassistants interviewinga malemiddle school
principalon variousissuesconcerninghe on-goingeducationateform.))

BRE: E FEELESHNESTEIDIERA,
FTELBBHBF DOATI N, .hhh
—RREIPZFED/HITIREZT HALpRNKE. °
OE what | myselfthink is, other teacherssaythis, too, but
hhh it is not that we designthe entire classhour just for
the purpose of assessmenD

BRE: °OA°



Pseudo clefts in English
talk-Iin-interaction

1 Kim (1995)

. Verbs marking a speaker-internal state such as realize,
want, feel, think, know, hesitate, enjoy, see, object to,
bother, etc., and verbs marking a metalinguistic dimension
such as mean, say, etc. constitute the majority of pseudo-
clefts found in his data.

. The initial WH clause is often followed by background
Information rather than the focused utterance.

. Hopper (2004)

. WH-clause in these cases should be regarded as an
(@mergent discourse particle.O



# (2008), Mori(forthcoming)

. Omultiunit turn@Schegloff 1982, 1996)
. Oprospective indexicaD(Goodwin, 1996)

. -DIZ clauses in talk-in-interaction often serve
to (projectCan extended talk on oneOs view
point and to establish an interpretive
framework for the recipients of the
forthcoming extended talk.



(8) JA10915 -1
(CALPER JapaneseProject: Japaneseand American Colleges) 00os
Ty [hhhhhhhhh ~ Z5 - | e¢

TOZWVEY: 0 ToZVWUoKYLEDIE: @ @, =

BAFED, BRBEOTZBENM_BRENET-

KEE A—- 03 A—TF[LTBU»7%A: : (). .hhh=
ORighti- what really surprised me first is:::, .hhh what can

| say, like until twelve midnight or two, libraries are o- (0.3)
open, right?

< [5 = = = = A
TY : =BAD ENETHAE S : 1 2EDHNDT
—HEBHNAZLO LTS >THSDIE
gWE: s E[DBo . =
OLike everyone is studying really hard until then, and
| thought that was really impressiveO

<Y [D: 1 A
TY :=>::A.
YU EERNEED>THLN]: RELTSELAL:
OTheir facilities are really nice, are®t they? Very @

substantial O



Questions

. How do second language learners at varying
evels of proficiency use the grammatical
oractice involving the -no wa clause In
spontaneous interactions?

. How do they acquire such a practice?




Oral Interview test data

Upper intermediate level course for students
completed approximately 240 hours of instruction

Some students who had studied Japanese in high
school or in Japan were also placed into the course

Summary of reading and video materials covered In
class + discussion of oneO®wn experiences and
opinions (7-8 minutes per person X 16 = 2 hrs.)

7/ cases of -no wa clauses followed by a unit of talk
longer than a full clause
| 2 cases -- Graduate assistant (Interviewer)
5 cases -- 5 different students
received higher scores
had more out-of-classroom experiences



(9) Responding to the intervieweDs request to summarize the content of
video clips that they watched in class.

M : DA, FhI:, Z- BD:BHLAW-()DD :
- —BEHLA: W () EBESE=EDIT

(BD: :EH WAWBHUYTHHT: (0.2) IFE:

OUhm I, uhm interesting (.) uhm n- (.) what | thought most
mterestmg Is:, uhm well there were various clips, but,O

IR: °Sh.°
M : HD: FD: HD:, (0.9) b : HIEHED ()

[Ewd2&: () [IDWT:, ,
OWellthat well (0.9) a: about the changeof their character.O

IR: [°DA.° [°DA.°

M : [T: BEHLHWERNET. HICHD: 1 E
Q think (that@®) interesting. EspeciallyuhmEO @



Different ways of constructing
responses to the same Q

(9) —BBOHBLANWLE LD

(10) [N/NP/clause+nominalizer] &6 LA M >/~=TY,

(11) —&FEBBLAP>LZMEYZIX[N/NP]TT,




(12) Responding to the intervieweDs request to summarize the content of
video clips that they watched in class.

F: ZO5Tdh:, F:ID0PBEHLASEEDIT
[ZD :, )
OLetOseewell what | thought interesting is, thatO

IR: [5 : A.

F: @ATLE>F, (0.6)H:7mAm, L&-() L&-() EE?
Owhatwasit (0.6) a: like ho- (.) ho- (.) honest?O

IR: D Nh.

F: “TEM? °(0.5)IC: HD:, BXENT?
Olsit? (0.5) (they) cannotsay(honest)yO
IR: [DA.

F: [BAPEIECEZT AW ETTR . ,
OLike (they) cannotthat saywhat (they) thought.O



Summary

The -no wa clause Is used very differently in edited
written discourse versus spontaneous spoken
discourse.

The classroom instruction has traditionally focused
on one type of grammar, typically the one developed
based on written discourse and invented examples.

Some learners seem to naturally acquire the
effective use of -no wa clause through their
extensive exposure to naturally occurring interaction
outside of the classroom.




Recommendations

It is critical to encourage learners to engage in
naturally occurring out-of-classroom interactions as
much as possible.

It might be also useful to increase their awareness
of the nature of grammar in interaction in general
and the effective use of a particular construction in a
specific environment -- through viewing video clips
and analyzing transcripts.

' The differences in the workings of -no wa clause between
spontaneous spoken discourse versus edited written
discourse.

. The explanation of advantages in using the -no wa clause
when answering questions in interviews.



